SETTINGS FOR CHANGE II  --  MAY 4, 2000

ON SCREEN:
Settings For Change II

B
Well one of the questions that comes up for me, though, is 

ON SCREEN:
Principals’ meeting—May 4, 2000

B
to what extent with your leadership group are you engaging in design carrying out intervention?

Ms T
If teachers learn how to look at student work, then they’re doing their intervention within their classroom.  I don’t think we need to get into the after-school stuff b/c as far as I’m concerned there are still no guidelines that really make them effective.

B
Yeah, yeah.

Ms T
I’m looking at their writing assessments and I said, okay I show them the schoolwide scores from the first to the second.  I said, so now we got this data.  What are we doing with it?  And so now the grade levels have decided okay um, should we focus on capitalization or commas or indenting?  I mean a second grade group I happen to sit in this week.  And that was good b/c at least they were getting more specific and then, okay how are we going to do that?  So to me, intervention or safety nets are part of, right when we talk about looking at student work or looking at assessments or looking at data.

MsT
I gave my AALT which (?) given us but I really couldn’t explain it that well.  (LOL)  You know what I mean?  That’s where I need the guidance , okay  how do we really pick out something?  How do we do step by step getting them to be user friendly?

SCENE II

C
One of the issues that we’ve been trying to deal with directly at Kittridge is also an issue across the schools, I’m sure, is building in some specific (?) strategies for assessing student work.  As Barbara indicated, I think, you know, you took what I (?) last month and—

MsT
Got stuck.

C
Pardon me?

MsT
Got stuck.

C
It got stuck.  I mean it’s, you know, it seems clear, or it doesn’t seem clear but one thing is for the trot out these worksheets and another thing is actually to do it.  It’s amazing  (LOL).

Bill
Yeah.

C
The gap b/w playing it out and doing it.  So you know what I tried to do here in working with grade level groups at Kittridge is try to lay out a specific set of procedures, which I can, you know, go over in a few minutes or go in to more detail as you all want.  But you know, as you all know, this is only a starting point.  I mean, if people are really going to understand or wrap their heads around this, we gotta think of how to help understand it.  I mean, we’ve got to teach it.  So I did you know you’re, these twelve steps, you know, on the first page.  And then when I showed it—

Sprk1?
It’s a twelve step program.

(multiple LOL)

C
That’s right.  I know.  We need that and lots of other things too.

Spkr1
Hi my name is Larry.

C
Yeah.

(multiple LOL)

C
We got some of that on tape.  So anyway, so you know, this is what it is.  At the last meeting, Marla said, well you know, why don’t you make a flowchart?  So I did a flowchart and I showed it the last day AT meeting at Kittridge and predictably some people said oh no I like going from A to B here and no, no, no, I like the flowchart.

(multiple LOL)

C
well you know this is freedom of choice.

Bill
(?) we got something for everybody.

C
The basic idea is that dialogue group, the grade level has got to select one or more grade level standards to work on.  I mean this is all standards based.   Um, before we had standards we had to use grade level goals and expectations.  So you could anchor it to anything whatsoever.  But you’ve got to choose something, some goals, some learning outcome for students.  Develop some kind of an assignment to collect information.  A writing prompt.  It can be literally anything.  The teachers do the assignments, you collect the work, you bring it back, you look at it, you analyze it, you score it, you think, what are kids doing with respect to standards?  What do we need to work on to bump them up to the next level?  Instructional next steps.  Try it and do it again.  And it just becomes, that’s why you have this flowchart here.  I mean, when you think about it, it’s, it’s almost hyporational, you know, b/c it’s just so logical.  But it’s just really very hard to get put in place b/c people have so many things competing for their attention, time and energy.  That’s the big challenge here.

Spkr1
I think one is getting comfortable with the process and some already are.  The other is institutionalizing it so it’s a regular and expected part.  And another important piece is for them to figure out well, we’ve done this and this gave us some useful information.  Now, do we just sort of randomly sort of pick something or is there a logical progression?

C
Right over the (?).

Spkr1
Over the, yeah, over the year to kind of have a flow.   Otherwise it’s well yeah we did this on punctuation.  It was very interesting.  We learned that they need to learn a little bit more about this and we’ll do some activities.

C
Right, right.

Spkr1
And now, you start back at the beginning.  Now what do we do?

C
You know Larry—

MsT
But they can use that pacing plan (?) that the District—

C
No, that’s right.

Spkr2
Well

Spkr1
It’s not yet integrated to such a point that there’s a natural progression to them.

C
Sara? you have identified three huge issues and that’s exactly the kind of thing we need to sort of work through and help you b/c the process itself is something

Spkr1
Yeah

C
it’s born to be (?) people are not used to a culture of assessment or whatever you call it where you really make the focus of your meetings looking at student work.  I mean anything but tends to happen at grade level meetings.  So getting comfortable with the process, understanding what the process should look like.  Then the other issue is institutionalizing it.

Spkr1
Mhm.

C
Even if you get people comfortable with it, unless there’s some sort of schoolwide structures and processes in place, let’s really institutionalize the thing.  Whether it’s reminders, whether it’s notes, whether it’s someone xeroxing prompts, when someone is collecting things, when someone is xeroxing things.  There are a lot of logistical things that have to happen in order for this to be viable.  And if that’s not in place, then the thing is going to disintegrate,   Just institutionalizing it.  And then finally, the strategic question of how to pick.  You know, you can use the pacing plan, or you can use your standards.  But sometimes people don’t feel comfortable, you know, what criteria do I use for choosing standard 1.8.2 instead of standard 3.8.5?  and you gotta make those decisions b/c there are so many standards you can’t do them all.

Spkr1
Right.

C
And a lot of people don’t feel comfortable making one choice or another.  So those are all huge issues upon which the success of this sort of enterprise depends.

Bill
Well in discussing student work in the grade levels, which we still think is sort of the well spring, you can come at it from two ends of the continuum.  One, if you can get some buy in to do some common assessments schoolwide that helps put into place some systems and structures that will, not naturally, I mean you gotta work hard to make it happen, but that do become a meaningful exercise for the grade levels to get together.  And it comes with some structure.  At the same time you don’t want it to be only that.  You want them bringing in stuff from their classrooms as well but that’s a little harder to make happen b/c it’s dependent on the on stop coordination and leadership of the rep and the participation of the teachers.

SCENE III

ON SCREEN:
May 9,2000  Curriculum Committee (AAT)

MsT
Um, as you can see on the agendas we’re going to try to keep with the things that we’ve been talking about.  And I have to say, I’ve been visiting your grade level meetings and it is really, I’m really excited about what I see at grade levels.  Concentrate on in writing and there was a, kind of a discussion about that.  So what I wanted to do is kind of look at the results and just comment either on your grade level or another grade level, um, what you found.  One of the things that we’re working on um with our CSRD meetings that work with Bill and Claude on is how do we really look at student work, some(?) where we have to go next.  And I’m going to share some ideas with you later.  But I think that’s where we get stuck.  We’re doing a really good job and talking about the standards, deciding what we’re going to teach but then do we really look at the student work to see if they’ve achieved what we want them to achieve.  

Tchr2
On and on, we’re retelling the story and we thought a journal might be a good way to um get in that daily practice .

MsT
where you go in and evaluate whether they’re getting those areas that you wanted them to focus on.

Tchr2
Well, um, one teacher for example reads four per day.  Chooses from the twenty students and then, so per week the journals get evaluated   -- Teach directed lessons, capital letters and periods, but it’s how do we get them to do it in their writing?

Tchr3
Do with this.  If they, suppose they showed up without the spacing or without the capitals then how do you give feedback about that?  Do you meet privately?  Or do you uh—

Tchr1
Well I would sometimes write comments and they would look forward to reading those or yeah conference with them.  And if you only do it a few students it’s really very manageable.

Tchr3
A lot of things that you’re looking at here are the things that we were talking about our new, on our next writing assessment and we’re trying to deal (?) performance based.

Tchr1
Mhm

Tchr3
So it would seem to be good to kind of have a consistent method (?) meet with or…

Tchr4
Okay, in the first grade level, um, I used a little form at our meeting, the analyzing student work in drawing, instructional, it just was kind of a guide for me to keep us on focus.  I gave everybody a copy but I used these to prompt questions when we were looking and discussing um the writing sample that we took, the assessment.  So we said, you know, what are we looking for?  What stands out when we look at this work?  Why is it a 2 and not a 3?  And um, a lot of the teachers noted especially b/c we have the model A and model B that the children, when they’re speaking, are saying I’m going to go hear, the pig went here and then he made a house and he got up and he, it gone blown down.  It’s just, when they’re talking they keep using and, and, and, they don’t really when to end their sentence.  So when it comes time to write, this is hindering their writing.   And we created a group lesson that we did kind of course geared towards the model A and model B for um, them to be touching the sentence strips.  So we all had on sentence strips um, we created it together, in the spring, birds build nests and they lay eggs, obviously this is kind of run on.  So we went over it with them as a group and then we cut and eliminated and added periods and punctuations so they got to tell us, and we did it in front of them.  Then using the same structure, we gave them their own.  In the spring we plant seeds…  We all did the same phrases so we all had the same problems.  Um, and I felt like it was really nice as a grade level to create it together and then go back and do it and we brought in samples and… they were pretty successful.  We went back, and now we can say, hey you know!!  and explain to me what  you’re doing.  While they’re doing it, go to them and so why are you putting an X there?   You know we do the kinesthetic punctuation so we don’t even say you need a period.  We’ll say you need one of these, that’s the symbol for period.  Or if it’s a question it’s like that.  So you know, they’ll say you know you need one of these.  You know appear can inform them so you’re not giving the answer you’re kind of just giving the code.  It was a problem that one of our teachers was really struggling with so we felt well let’s not just let that go and let her deal with that and do a fun writing project.  Let’s figure out a way to help you know.

MsT
Now did that come from the writing sample or was that just one (?).

Tchr4
It came from when we were evaluating the writing sample.  She said this is happening all through my writing samples from the big writing sample we all did.  This is happening all the time in my classroom and she felt that this was keeping her from maybe achieving a three on the rubric.  Maybe she felt like this is what was wrong.  A lot of this, they weren’t completing a thought and then starting a new thought.  And a lot of us agreed.  So that’s how we ended up on this page from seeing why don’t have more threes?  So this is where it took us.  Analyzing the scores.

Tchr4
We’re getting really good at working on it together.  You know I see a huge difference in our grade level.  B/c that’s what you’re doing in your class also, just like you said you have your inclusions (?).

SCENE IV

ON SCREEN:
1ST Grade Team  --  Two Weeks Later

Tchr4
I thought it was very explicit, very clear.

Tchr5
We’ll see how clear it is.

Tchr6
Actually the rainbow fish was easier to put into categories.

Tchr5
Oh I thought this was very 

Tchr5
(?) Rainbow fish.

Tchr6
It thought this was good.

Tchr4
Okay, so here’s our old scores.  This is what we’ve done so far this year.  At the beginning of the year, we’re stretching for fours but at the beginning of the year, we had one 3, our second sample we had sixteen 3’s so we made some good progress there.  The same with 2’s.  We doubled in 2’s and um of course that  took away from our 1’s which is great.  So that will help in what we’re going to be analyzing now to see how many more we have.

Tchr4
Now we could just kind of see um we wanted to review a little bit before we start looking at them.

Tchr4
For 1’s does not pictures do not show logical sequence of action.  Writing does not include at least 2, so we have to think about that, al least 2 to 3.  So if they don’t have 2 to 3 related sentences today, right away we’re looking at…

Tchr5
Also, I get some overheads of three of mine so we can view one or two or three together just to review….  Really the shape of a fish and—

Tchr6
and then (?) the two’s.

Tchr5
 You see the tails of the big fish fleeing so ഀ

Tchr5
For the pictures, you see the child used, okay does it seem illogical.  

Tchr?
Yes.

Tchr5
Okay, so let’s go to the writing.

Tchr4
Definitely a 2.

Tchr5
Okay, now back on the rubric I believe, the rubric specifies is it 2 to 3?

Tchr6?
Yeah.  2 to 3 related sentences.

Tchr6
At least some part of the story.

Tchr5
Okay but the sentence will say, sentences may not be perfectly punctuated.

Tchr6
Okay.

Tchr5
Okay, so.

Tchr?
It was inconsistent with (?)

Tchr?
Family was up there.

Tchr4
To get a 3, all character names need to be capitalized.

Tchr5
She did not capitalize swimming.

Tchr6
And high frequency words should be spelled correctly.

Tchr5
Well she misspelled the, so—

Tchr3
2

Tchr4
2

Tchr3
Both sides I think.

Tchr5
Okay.

Tchr4
Fabulous punctuation.  (?)

Tchr5
I have not, I have not really gone into quotation marks so that’s my fault.  

Tchr4
It looks good.

Tchr6
Logical sequence?

Tchr5
Yeah, definitely.

Tchr7
No.

Tchr7
No b/c in the beginning of the story they were not a group where he was the (?) they were just a scattered school that’s why they were eating.

Tchr4
But the differentiation that she made was putting these here.  If these were not there I would agree.

Tchr5
Okay, for a four, the writing communication, logical sequence of events from the pictures.  We all agree?

(multiple:  yes)

Tchr5
Okay.  Writing includes 8 or more related sentences.

(multiple:  yes)

Tchr5
Yes.  Okay, they don’t have to be punctuated perfectly.  Writing describes the plot of the story.

(multiple:  yes)

Tchr5 
Beginning, middle and end.  Good.  All the writing is readable and understandable.

(multiple: yes)

Tchr4
Yay!  We’ve got a 4.

Tchr4
Fabulous!

Tchr5
Wow our first 4 in first grade.

Tchr7
Okay that’s in communication.  Okay let’s look at conventions.

Tchr7
Really outweighs it.  Her spelling is mostly correct.

Tchr6
It really is (?)

Tchr3
Since swimming was capitalized in all the other places, that’s like just a negligence really.

Tchr5
(?)

Tchr4
And she’s saying one bad day, the little red fish, and I mean—

Tchr7
She’s descriptive.

Tchr4
--she uses so many descriptive words that are enhancing the writing.  Now let’s talk a minute, what do you um, what do you say, did you say re-write the story?  I see here that she’s using then.  That looks like you’ve been working on that standard first, next, then and last?  

Tchr5
Uh huh.  Uh…

Tchr6 
I mean that makes it go sequentially, you know.

Tchr5
Uh, I have worked with avoiding starting the words, sentences with the word “and” and “but”.

ON SCREEN:
Pay attention to this.

Tchr4
But then again, look at what happens.  They’re doing their first comma, then, comma, last and then capitalizing again.  So that shows me that they can use it but yet they’re not getting the fact that that’s the beginning of a sentence.

ON SCREEN:
Watch what happens next…

Tchr4
You know I thought it was interesting the um, the physical, what do you call it, the physical punctuation?

Tchr3
Kinesthetic punctuation.

Tchr5
Okay, so that if children understand that after they have their hands on their hips, they’re not going to put their hands up.

Tchr4
Right, we’ve never done it with the first, then and last.  That’s a  great thing though, I need to, I really haven’t done kinesthetic—

Tchr5
So that only after they’re done, period, exclamation point, or okay I do this, for question mark, only then the following sentence would be.

Tchr4
That’s right, okay, yes.

Tchr?
Unless

Tchr4
But then she’s re-capitalizing after it.

Tchr5
Swimmy.  Exception.

Tchr4
Yeah, oh yeah Swimmy, but the tuna, the black fish, first the blash fish.

SCENE V

ON SCREEN:
Immediately following the grade level meeting.

Tchr4
…most of your papers and I noticed something that I might have forgotten to tell you.  Now, let’s look at what I’ve written here.  Again, part of being a teacher is also being a student. 

Students:
Student.

Tchr4
So I just learned something from being a teacher that I don’t think I was really clear on when I taught you how to do first, next, then, and last.  First, what comes here?  Let’s do kinesthetic.

Students:
Fist, comma, 

Tchr4
(?) who’s next Madison?

Student1:
Next (?) ate all the red fish.

Tchr4
Next the tuna—

Tchr4
Punctuation alright there?

Students:
Yes.

Tchr4
Let’s read it.

Students:
No.

Tchr5
Next

Students:
comma,

Tchr4
Capital.  Okay I’m hearing somebody say capitalize the.  Guess what?  That’s what I forgot to teach you.  We do not capitalize again, after a comma, we do not capitalize.  Next is the beginning of the sentence.  The only time we capitalize is after a period, a question mark or an exclamation point.  Not after a comma, unless it’s somebody name.  In this sentence it’s Swimmy.  That’s his name.  We always capitalize names of people, days of the week, months and holidays.   But next, the tuna ate all of the red fish.  The is part of this sentence.  It’s following a comma.  Now remember what I just said, we do not capitalize after a comma.

Student2:
But Swimmy is a name.

Tchr4
But Swimmy is a name.  Last, he made new friends.  That sounds nice.  Okay we’re going to go ahead and capitalize that.  Okay, and what goes at the end?

Students:
Period.

Tchr4
(?) let’s look at this together.  Last, lets do kinesthetic.  

Students:
Last, comma, he (?)

Student3
It’s not supposed to be capital.

Student4
For being capital.

Tchr4
Raise your hand please.  Brian?

Student4
B/c if there’s a period or a question mark, you can capitalize it but if there’s a comma, you can’t capitalize it.

Student3
Finally, he was happy again.

Studnet5:
No, not supposed to be capital!

Student4
No capital.
Tchr4
What?  Finally is the beginning of a sentence. 

Students:
No, he…

